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The attitudes toward reading held by second grade
students when instructed using the basal approach and the
whole language approach were studied.

Forty surveys given to

students at the end of their second grade year were analyzed.
The results showed support for the hypothesis that students,
taught reading by the whole language approach in first and
second grades will have a more positive attitude toward
reading than students taught reading by the traditional basal
approach in the first and second grades.
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CHAPTER 1
BACKGROUND OF THE STUDY

Introduction
Much controversy exists between advocates of teaching
reading through the more traditional basal approach and
supporters of teaching reading through the whole language
approach.

Research has been reported on the strengths and

weaknesses of each method, but little research has been
reported in the area of attitudes toward reading'held by
students taught with each approach.

Smith (1978)

stated that

all methods of teaching reading work to some degree, but a
student's attitude toward reading is the most important
ingredient for success.
In 1762, the philosopher Rousseau speculated that any
method of teaching reading would suffice given adequate
motivation on the part of the learner (cited in McKenna &
Kear, 1990).

McKenna (1990) states that, "While present-day

educators might resist such a sweeping pronouncement, the
importance of attitude is nevertheless widely recognized"
(p.626).
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Statement of the Problem
A review of the literature available on young
children's attitudes toward reading following different
lnsLrucLlonal approaches reflecLs a scarclLy uf research.

Tl1e

most recent research available was done by McKenna and Kear
and was published in the May, 1990 issue of The Reading
Teacher.

McKenna (1990)

states that "recent emphasis on

enhanced reading proficiency has often ignored the important
role played by children's attitudes in the process of becoming
literate"

(p. 626). The focus of recent research in assessment

of reading has been in the area of comprehension rather than
attitude

(McKenna, 1990).

The advocates of the whole language approach to reading
instruction believe that attitude plays an important role in a
child's motivation and success in reading.

Until the

Elementary Reading Attitude Survey (ERAS) was developed by
McKenna

&

Kear (1990), there was little available to assess

the attitude levels of students.

Purpose of the Study
The purpose of this research is to survey attitudes
toward reading (recreational and academic) of second grade
students following their second grade instruction in reading.
Comparisons are made between a group of students taught
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reading in first and second grades through the whole language
approach and a group taught reading in first and second grades
through the more traditional basal approach.

It includes

descriptive information of both approaches and attempts to
gain information on attitudes that has not previously been
obtained to any great extent.

Objective of the Study
The objective of this study is to add current data to the
research base of this field through the use of a reading
attitude survey, the ERAS (Elementary Reading Attitude
Survey), as a data gathering instrument.

Additional

interviews of students help confirm the results and validity
of the survey instrument.

If views concerning the whole

language approach are valid, its use at the first and second
grade levels should lead to a more positive attitude toward
reading.

Scope of the Study
Six second grade classrooms in two different schools in
Tacoma, Washington were used as models for this study.
Students at both schools were matched on a variety of
variables (e.g., achievement test scores, socioeconomic
population, gender, and ethnicity).

Three first and three
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second grade teachers in one school have been trained in whole
language instruction in reading and have used this method
exclusively for two years.

The first and second grade

teachers in the other school have not received training in the
whole language approach and use the basal approach (adopted
and used in the Tacoma School District for many years) to
teach reading.

An interview and information received when

serving as reading specialist for these two schools enabled a
determination of teaching styles and methods.

All six

classes of children were administered the survey at the end of
their second grade year.

Following the survey, students at

both schools were selected randomly to be interviewed orally.
This project study included many characteristics of survey
research.

Limitations of the Study
The determination of the teaching methods of each teacher
was made through personal interviews, through direct
professional contact with them, and by using knowledge gained
through the reading specialist program.
The variables of the two schools used in this study were
closely matched, however some of the diversities might have
made some differences in the results of the survey.
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Definition of Terms
Attitude:

Position of bearing as indicating action,

feeling, or mood; the feeling or mood itself (Webster's
Collegiate Dictionary, 1944, p.70).
Basal Approach:

Farris (1989) states that the basal

approach to teaching reading is done with a great deal of
structure and involves "assigning a story from the basal
reader along with accompanying skill pages contained in a
workbook"

(p.23).

Language Experience Approach:

The development of

students' reading proficiency through natural language
processes reflecting the child's own experiences (Hittleman,
1988, p. 68).
Literature-Based Reading Program:

A program that

primarily uses "real" books to teach and foster literacy
(Tunnel

&

Jacobs, 1989, p. 470).

Thematic Unit:

One way to organize the language

experience approach to reading is using thematic units.

In

this organization, various student experiences are related to
a theme, a problem, or an area of interest.

The contents of

these various areas are brought together in a series of
lessons (Hittleman, 1988, p. 78).
Whole Language Approach:

"Whole language is a new term

for literacy instruction which emphasizes application of
reading and writing in meaningful contexts.

Proponents of
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whole language do not use the term to name a specific
methodology; however, holistic practices in teaching reading
and writing are often associated with the term" (Pickering,
1989, p.144).

"The whole language approach focuses upon the

learning process rather than the product.

Listening,

speaking, reading, and writing are taught as closely
integrated subjects (Farris, 1989, p.23).

Summary
The major elements and order of presentation of this
study are as follows:
Chapter Two is a review of research in the areas of (1)
definitions of basal instruction in reading,

(2) definitions

of whole language instruction in reading (3)

reading

assessment,

(4) importance of attitudes, and (5) conclusions.

Chapter Three presents the methodology of the study.

The

procedures used in the study are explained.
Chapter Four presents the project, the survey of
attitudes toward reading (recreational and academic) of second
grade students following their second grade instruction in
reading.

Comparisons are made between a group of students

taught reading in first and second grades through the whole
language approach and a group taught reading in first and

7

second grades through the more traditional basal approach.
Chapter Five contains a summary of the study, as well as
the conclusions and recommendations that were developed as a
result of the stud,r.

CHAPTER2
REVIEW OF RELATED LITERATURE

Introduction
Children's attitudes toward reading make a difference in
how they look at themselves as successful readers.

Attitudes

also play an important part in a student's desire to read.
McKenna (1990) stated that:
The recent emphasis on enhanced reading proficiency has
often ignored the important role played by children's
attitudes in the process of becoming literate .... The
focus of recent research and development in assessment
has been comprehension rather than attitude (p.626)
Smith, cited in McKenna (1990), observed that "the
emotional response to reading ... is the primary reason most
readers read, and probably the primary reason most nonreaders
do not read"(p.177) and further states that the importance of
attitude is widely recognized.
The importance of attitude in the reading process is
emphasized by Brown and Briggs (1989)

in their writing about

four characteristics of strategic readers. Strategic readers
establish goals for reading.

They select reading strategies
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appropriate for text.

They monitor their reading to determine

whether comprehension is occurring.

They have a positive

attitude toward reading.

Description of Whole Language Instruction in Reading
If this study is to identify and survey students in whole
language classrooms, it must define the elements that make up
such classrooms.

This is a complex task, because there are

many definitions and beliefs about whole language.
Goodman (1986) summarized "What's whole about whole
language?" (p.40) in his book by the same name.

He stated

that:
Whole language learning builds around whole learners
learning whole language in whole situations.
Whole language learning assumes respect for language,
for the learner, and for the teacher.
The focus is on meaning and not on language itself in
authentic speech and literacy events.
Learners are encouraged to take risks and invited to use
language in all its varieties, for their own purposes.
In a whole language classroom, all the varied functions
of oral and written language are appropriate and
encouraged (p.40).
Goodman also wrote about the characteristics of a whole
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language classroom stating that, "The view of language,
learning, teaching, and curriculum is what makes a whole
language classroom; the physical environment can be adapted to
fit"(p.32).

He emphasized that it should be a literate

environment and "there are books, magazines, newspapers,
directories, signs, packages, labels, posters, and every other
kind of appropriate print all around"(p.32). Learning centers
are common in a whole language classroom and they are
organized around thematic units.
Hittleman (1988), whose text is primarily concerned with
teaching from a whole language perspective, called whole
language instruction" .. interrelating the teaching/learning of
reading with listening, speaking, and writing" (p.2).

His

support for whole language instruction is explained by the
following assumptions about reading programs. These
assumptions underlie the recommended strategies for efficient
and productive development of the reading process in students.
These are:
All language activities have improved communication
as their prime goal.

Reading is learned only through the

attempt to communicate with and through written language.
Knowing how to read and write will help people function
within the demands of society.
Reading, one of the language arts, is integral to
the other language arts ... The language arts should be
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taught as a unit, not as separate subjects.
Instruction directed toward developing the reading
process is planned and purposeful, involves students in
direct experiences of using reading and writing
strategies in meaningful situations, and allows
students to assume some of the responsibility for their
learning.
Reading and writing are learned within the context
of all subject areas, not as separate skill subjects
(p. 4) •

Pickering (1989) stated that ideas about literacy
learning is affecting language arts instruction in classrooms
today.

"The idea is that literacy instruction should involve

the integration of reading and writing activities centered on
the language and experiential background of the learners"
(p.144).

Pickering defined whole language as a set of beliefs

rather than a specific methodology.

The following are

the key ideas in whole language outlined in Pickering's
research:
l.Language is learned and language competence is
increased through use of the language in real
situations.
2.Content areas are good vehicles for language
learning.

12

3.

Literature is essential in a strong literacy

curriculum (p.146).
The word "empowerment" is used often when whole language
instruction is described.

In a recent study, Farris (1989)

stated,· "In addition to emphasizing process over product, the
whole language approach emphasizes 'empowerment,' through
which both the teacher and the student have great input as to
what will be taught and the materials and activities to be
used" (p.23).

She also described the whole language classroom

as a place where the teacher serves as a facilitator of
learning and involves students in the planning of activities
relevant to their learning designed around their interests,
needs, and abilities.
Jacobs (1989) wrote an article about critical thinking
and the roll it plays in a whole language program.

He stated,

"The job of teaching all children to read is incomplete if
they are not involved in doing critical reading and
understanding how to do it" (p.37).

He suggested that it is

not a fad and is an important part of whole language
instruction.
In an additional study, Fisher (1989) concluded that
whole language instruction allows children to develop as a
community of learners in which teachers and children learn
from each other in a non-competitive environment and that
learning is meaningful.

Students in a whole language
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environment are involved in making decisions about their own
learning.
In a commentary written by Pearson (1989), he stated
that:
"Whole language is much more than a way of teaching
reading and writing.

It has its own view of

epistemology--how we come to know what we know.

Compared

to the conventional wisdom, it makes very different
assumptions about who is in charge of schools and
learning and teaching.

And its intensely integrationist

view of curriculum, if taken seriously, will influence
everything taught in schools, not just reading and
writingn

(p.232).

There are many definitions of whole language instruction
and many of them overlap with the ones presented in this
study.

The last definition included here is one that outlined

some ideas already described, but also had some new thoughts
about whole language.

It is from an article written by Newman

and Church (1990) and included the following definition:
Whole language is a philosophy of learning and
teaching based on a number of fundamental assumptions.
Some of these include the following:

Learning is social;

requires risk-taking and experimentation; involves
constructing meaning and relating new information to
prior knowledge; occurs when learners are actively
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involved, when they have real purposes, when they make
choices and share in decision-making; uses language,
mathematics, art, music, drama, and other communication
systems as vehicles for exploration" (pp.23-24).

Description of Basal Instruction in Reading
The definitions of basal instruction in reading are more
structured than those of whole language instruction.

It is to

be noted that the teacher plays an important part in each
approach and so the definitions here are only academic.
In a recent study by Farris (1989), basal instruction was
addressed.

"Ever since William McGuffey introduced his famous

reading series, the basal reader has been relied upon as the
prominent means of teaching children to read" (p.23).

She

noted that up to ten years ago a very high percentage of the
nation's elementary teachers used basal readers as their
primary instructional method.

Farris described the basal

program as structured and secure.

The authors of the Scott,

Foresman (1987), basal series contend that:
Phonics and other decoding skills should be those most
generally useful and give children independence as early
as possible.
All skills should be pretaught and practiced before
reading a selection rather than after reading.
Once taught, skills should be immediately applied in the
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reading selection.
Skill instruction should be explicit, involve teacher
modeling, and give children independent learning
strategies (p. TlO) .
According to Hittleman (1988), basal reading series are
used extensively in reading and language-arts classrooms.
There are several major basal series and

"Each series has a

teacher's manual or a guidebook which details lesson plans.
For each story, teachers are given summaries, objectives,
lists of materials, vocabulary, teaching strategies, and
activities, questions for directing silent and oral reading,
specific skills, and enrichment activities"

(p.81).

A basal series was also described by Mason

&

Au (1986) as

a series of reading textbooks, workbooks, teacher's guides,
scope and sequence charts, tests, and supplementary practice
materials which have been sequentially arranged.
Although a basal series might not recommend "round robin
reading" as a part of their structure,

most classrooms using

basal instruction tend to use this method for reading
practice.

This allows the students of different reading

abilities the time to do their "seatwork"

which usually

includes the basal series workbook or other teacher directed
activities.

In many basal series, reading instruction

emphasizes learning to read from the part to the whole and
heavy phonics instruction is encouraged.

(
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Importance of Attitudes
It has been stated that how children perceive themselves
as readers is an indicator of reading success and ability.
Goodman (1986) addressed this issue by looking at ways of
revaluing a reading and writing program.

He stated that:

Children who have trouble in reading and writing do
have strengths-making sense of language is natural
for people. But through lack of self-confidence and
overkill on isolated skills, they don't recognize their
own strengths.

They think their use of legitimate

comprehension and expression strategies is cheating.
They feel guilty if they make sense of what they're
reading without sounding out the words, if they skip
words and enjoy their reading without worrying about
remembering everything.

There are only two objectives of

a revaluing program:
To support pupils in revaluing themselves as
language learners, and to get them to believe they
are capable of becoming fully literate.
To support pupils in revaluing reading and writing
as functional, meaningful whole language processes
rather than as sequences of sub-skills to be
memorized.
Revaluing is essential.

If those pupils are to

become literate, they must lose the loser mentality.
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They must find the strength and confidence to take the
necessary risks, to make the literacy choices, and
to enter into functional literacy events(p.56).
'l'his and other information tend to support the idea that
a meaningful approach to reading instruction and learning is
an important element in helping children develop positive
attitudes toward reading.
The importance of children's attitudes toward reading
was addressed in an article by Pickering (1989).

He said that

the basis of learning to read comes from a child's enjoyment
of reading which comes only if something is meaningful.
In an article on literature and whole language, Burchby
(1988) confirmed the data on the use of "real books" for "real
reading".

She stated that, "The most persuasive

evidence ... has been the joy and ease with which I have seen
children learn to react•

(p.114).

In a study done by Roettger (1980), there was a noted
difference in attitudes toward reading among good and poor
readers and it was sometimes contradictory to popular belief
that children who read well have positive attitudes toward
reading while those who do not read well have negative
attitudes.

This occurred because of the differences in the

role that students assigned to reading in their own lives.
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Children with high attitude scores and low performance scores
and those with low attitudes but high performance scores had
different expectations of reading.

The high attitude/low

performance group viewed read:i:ng as a necessary tool for
survival.

Students in the low attitude/high performance group

felt reading was a means of doing their school work and
getting good grades.
Trelease (1989)

stated that reading

through reading aloud to children.

pleasure is enhanced

This, in turn, provides a

building block for eventual success in reading.

He stated

that this occurs because reading aloud is fun and like it or
not the human species is pleasure oriented.

Trelease

summarized by saying that, "Teaching children how to read is
not enough; we must also teach them to want to read" (p.204)
Brown (1989) confirmed that a child's attitude toward
reading can influence achievement, that children who develop
positive attitudes toward the value of reading will approach
reading instruction with a greater possibility for success.
When learning to read, children are also developing attitudes
toward reading and their own reading proficiency.

Brown's

belief is that children easily ascertain the attitude that
others (parents and teachers) have toward reading and the
importance of reading in daily life.

They are also affected

by the instructional behavior of their teachers.
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The teaching environment and the attitude that teachers
have toward teaching and enjoying reading have a direct effect
on their student's attitudes.

Hillerich (1989) elaborated on

the teacher's role toward creating an environment that
enhances learning and the enjoyment of reading.

He stated

that, "The best teacher of reading is absolutely wasting time
teaching children how to read if, in the process, she is not
also helping them to enjoy reading and to want to read"
(p.32).

A study by Walberg

&

Tsai (1985) indicated that educators

are unlikely to provide motivation and a positive attitude
toward reading by their own efforts alone.

These

characteristics are influenced by parents, by prior learning,
and by the students themselves.
achievement to attitude.

Their research also related

They found a moderate and highly

significant correlation between the two.
In a recent study, Durkin (1990) confirmed that positive
attitudes are necessary to successful results.

She stated

that, " .. no instruction might be better than a succession of
dreary lessons that deal with unnecessary topics in static,
routine ways.

Such lessons are a cause for worry because they

are especially successful in developing negative attitudes
toward reading"

(p.474).

Hillerich (1989) also addressed the concern of enjoyment
for reading that is lost because of the method of instruction.

20

He said that, "The concern then was for our loss of the
enjoyment of reading, which was dying under the weight of
testing and specific 'skills.'

Now, as the educational

pendulum swings to emphasis on greater enjoyment, we must also
remember to teach"(p.32).

He emphasized the need for both

enjoyment and instruction.
According to Rich (1985), whole language teachers start
with the belief that learning is joyous and that they too are
learners.

She shared an example that summarizes a whole

language philosophy of the importance of attitude:
The whole language teacher then is somewhat like
nine-year-old Maria who, when asked of her response to
creative dance, said,

'In dance, you put joy together,

take someone's hand, and move to the beat.'
In whole language classrooms teachers engage in a
similar dance.

They start with the belief that learning

is joyous and that they too are learners ... The joy is in
the dance" (pp.723-724).

Assessment of Reading Instruction
It is important to know if there is a significant
difference in the success academically of students taught
reading through the whole language approach and the basal
approach.

(_

What is considered success in reading and how do we
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\
measure success in reading?
this.

There is a variance of opinion on

Farris (1989) described the evaluation appropriate to

whole language. She stated:
Unlike the basal reader program which contains unit
skill tests, evaluation in the whole language program
relies heavily upon teacher observation, so informal
checklists and anecdotal records should be incorporated
into the evaluation process .... Standardized achievement
tests continue to be the yardstick by which achievement
is determined in most school districts.

For those

students in a whole language program which utilizes
informal evaluation in terms of checklists and anecdotal
records, the idea of having to take a time-restricted,
computer-scored, objective test can be somewhat
traumatic.

In order to be fair to students, they must be

exposed to similar time-restricted, paper-and-pencil
measures prior to the administration of the standardized
test battery. (p.28)
While students taught reading through whole language
instruction might have some disadvantages when it comes to
assessment, there are instruments being used to measure
children's reading ability and some research information
follows that addresses some comparisons of children taught
reading through the whole language approach and basal
approach.
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After reviewing studies done by Carbo (1987

&

1988),

Pickering (1989) cited them in his research on whole language.
He concluded, it is evident that for the students in
classrooms where holistic methods occurred, dramatic gains
were made iri reading achievement.

The conclusion was that

neither phonics nor whole word approaches were as successful
as holistic methods of reading instruction (p.148).
Shapiro and Gunderson (1988) conducted a study that
revealed the outcome of research done on a comparison of
vocabulary generated by students with whole language
instruction and basal instruction in reading.

The research

involved first grade students within the same school district.
The results of this study showed that the children in the
whole language classrooms generated more words than would be
encountered in a classroom using a basal reader program
(p.45).
Research was cited by Tunnell and Jacobs

(1989) that

showed equal or greater gains made by an experimental first
grade group using a literature based, developmental program.
They were tested with other experimental and control groups on
a variety of measures such as word knowledge, reading
comprehension, vocabulary, and quality of vocabulary.
report also cited research done on slow learners.

This

It was

found that a literature based program enabled a high
percentage slow learners to catch up to the average of
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their class or above and never need remediation again.
Newman and Church (1990) responded to the public's
reactions to whole language instruction.

There is a myth that

there is no evaluation in whole language.

Their response to

this was:
Teachers working from a whole language perspective are
always evaluating.

We observe and interact with students

to discover not only what but how they're learning.

We

are constantly gathering information that we use to make
decisions about future instruction.

We notice when a

student tries a new strategy or demonstrates awareness of
a writing convention.
progressing.

We keep tabs on how groups are

We examine students' work often, looking

for evidence of their latest discoveries.

We share what

we learn with students so they, in turn, can learn to
judge how they're doing for themselves.

When this kind

of ongoing evaluation occurs, both teachers and students
have a clear understanding of accomplishments and needs.
Moreover, we can communicate this understanding to
parents and others (p.22).
The results from this method of assessment is perhaps not
as easy to share with parents, but it raises the question of
what we are trying to teach our children.

Pearson (1989)

believed that, ~Independence is, or ought to be, the ultimate
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goal of education.

We can and should share authority with

students, particularly for planning and assessment (p.236).

Conclusion

Jacobs (1989) concluded his article on critical reading
with a final note in support of whole language instruction.
He summarized the debate between basal instruction and whole
language instruction, " ... not only educators, but other groups
also, are saying that rote knowledge, brief paper and pencil
responses and workbook exercises, as well as too heavy
emphasis on standardized test results, do not produce thinkers
who are prepared for living in this modern world .... unless
critical thinking is taught, the nation is at risk because the
children are at risk"

(p.37).

In a study on literature and whole language, Burchby
(1988) stated that:
While using a whole language approach occasionally
results in chaos, it almost always also involves pleasure
in learning .... In explaining our classroom to parents, I
often tell them that I want the children to think we
mostly 'play'--why shouldn't learning be enjoyable?! ...
The children are proud of their classroom and feel that
it is theirs.

They return to it for pleasure and

consequently for reinforcement and learning.
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They can avoid fear of failure and tests of success or
superiority.
Whole language literacy learning fulfills and
empowers students .... Perhaps most importantly, students
learn that their own knowledge, personalities, and
interests are valued, and that is why they continue to
learn (pp.122-123).
This review of literature confirms from available
research that attitude plays an important part in a students'
success in reading.

It appears that a positive attitude

toward reading is fostered through whole language instruction
and that there are researchers who are continuing their
research on how whole language affects children's attitudes
and success in reading.

(

CHAPTER3

METHODOLOGY

The Purpose
The purpose of this study was to add current data to the
research base on young children's attitudes toward reading
following different instructional approaches in reading,
specifically the whole language approach and the basal
approach.

A survey was given to second grade children that

would help confirm the results of a review of available
literature on attitudes toward reading.

Statement of Hypotheses
The hypothesis is:

Second grade students taught reading

by the whole language approach in first and second grades will
have a more positive attitude toward reading at the end of
their second grade year than second grade students taught
reading by the traditional basal approach in first and second
grades.
The null-hypothesis is:

Second grade students taught

reading in first and second grades by the whole language
approach will have the same attitudes toward reading as the
second grade students taught reading in first and second
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grades by the basal approach at the end of their second grade
year.

Subjects
Second grade students in two schools in a large
metropolitan school district were chosen to participate in the
attitude survey.

All second grade students in each school

were given the survey although only a portion of the students
were eligible to be considered in the study based on specific
criteria. A total of 144 children took the survey and through
an elimination process, it was determined that 40 surveys
would qualify for use. During first and second grades, 20 of
the students were taught reading with the whole language
approach and 20 of the students received reading instruction
with the basal approach.

It was necessary to qualify each

student based on their first grade instruction as well as
their second grade instruction in reading.

This was done

through the use of a teacher survey (Appendix A) and through
knowledge obtained by the author based on direct experience as
a reading teacher in both schools during the past three years.

School Participation
Because of sensitivities surrounding this survey to be
explained in the procedures section, anonymity was assured and
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references will be made throughout the study using the
following:
School A --- Two first grade classrooms (in the 1989-90
school year) and four second grade classrooms (in the
1990-91 school year) with whole language instruction in
reading.
School B

Three first grade classrooms (in the 1989-90

school year) and two second grade classrooms (in the
1990-91 school year) with basal instruction in reading.

Two schools with many similarities were chosen for this
study so that validity of the survey could be achieved.

Both

schools are located in a lower income area of a large
metropolitan area.

There are many minority students in both

schools and each school has a Chapter I Reading Program based
on free and reduced lunch qualifications.
very transient population.

Both schools have a

The high turn over of students

partially explains the reason so few students were eligible
for consideration in this study.

Teacher Participation

The teachers chosen to participate in this survey in each
school fulfilled the needs of this study determined by the
teacher survey. Some teachers at each grade level were
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eliminated because their methodology did not match the needs
of this study at their particular school. The teachers used in
the survey are proud of their method of instruction and are
eager to learn of the results of this study.
Two of the four first grade Leachers ln School A have
taught reading for three years using the whole language
approach.

All four second grade teachers in School A teach

reading using the whole language approach.
The three first grade teachers at School B taught

(They

moved to whole language instruction in the 1990-91 school
year.) reading using the basal approach and team taught in
1989-90 using an ability grouping technique.

Two of the three

second grade teachers in School B teach using the basal
approach and track their students into ability groups.

st1,ctent Participation
All second grade students in both schools were
administered the attitude survey.

This was done so that no

one student would feel singled out for any reason.

Apparatus
The survey given to teachers (Appendix A) to determine
their method of teaching reading was given to each first and
second grade teacher.

Not all teachers completed and returned
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it so the author made contact in person and received adequate
information based on oral interviews.
During a review of the available literature on children's
attitudes toward reading, a discovery was made of an attitude
survey which had already been developed by McKenna and Kear
(1989) and was published in the May, 1990 issue of The Reading
Teacher.

This attitude survey had been normed using a large-

scale study with 18,138 students.

Since this was a new study

and was well-researched, it was a logical choice for this
study.

A copy of this survey is included as Appendix B.

Procedures
After receiving permission from Central Washington
University (Appendix C) to use the student survey (Appendix B)
and the teacher survey (Appendix A), permissions were also
obtained from the teachers and principals (Appendix D and
Appendix E) in the two participating schools. The Central
School District's Department of Research and Development was
slow in responding to the request to do the survey because of
some hesitations in identifying certain schools within the
district with a particular method of instruction in reading.
Approval (Appendix F) was given to allow the survey to be
administered in late April, 1991.
All second grade students in both schools were given the
survey during a span on four days in April, 1991.

The survey
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took approximately 20 minutes to administer to each class. It
was fun for the students and each was given a Garfield pencil
(to coordinate with the survey theme) to use during the test
and to keep as a souvenir of the occasion.
Posters of Garfield emulating the positive and negative
attitudes of Garfield as depicted in the survey were used
during the student instruction time.

The students were asked

to demonstrate with their own bodies the body language
demonstrated by Garfield.

They were encouraged to brainstorm

the feelings that they and Garfield might have for each figure
in the survey.

Before taking the survey, the students were

encouraged to think about how they feel about reading and to
answer each question read to them from the survey in their own
way.

The students were asked to circle in pencil the Garfield

of their choice depending of how they felt about each
question.

Each question was read to the students two times

and adequate time to think about each one was also given.
After giving the survey to all the second grade students
present in both schools, a determination was made of the
students who would be eligible for participation in the study.
This was based on the knowledge of the students who attended
the schools for two consecutive years and on the knowledge of
which first grade teacher or group of teachers each student
had.

A further elimination of some students was made on the

basis of whole language instruction received in grades one and
two through the Chapter I Reading Program in School II.

CHAPTER4
THE PROJECT: A SURVEY OF READING ATTITUDES

Presented in this chapter are the results of the reading
attitude survey given to groups of students in two different
schools who were matched on several variables and taught
reading by two different methods.

Variables
The students used in the survey were chosen based only on
reading instruction methods, so individual academic
achievement, I.Q., gender, socioeconomic status and ethnic
differences were not major considerations in the survey
results.

However, the percentages of minority and low

socioeconomic populations of the two schools were taken into
account and considered variables for the sake of comparisons.
The difference in the type of instruction each group received
in reading is the variable upon which the survey results are
based.

Results
The results are reported in three ways, through
information gathered by analyzing data from raw scores,
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percentiles, and at-test for a difference between two
independent means.

Raw Scores
The Elementary Reading Attitude Survey (McKenna
1990) consists of 20 questions.

&

Kear,

It is divided into two parts,

attitudes toward recreational reading and attitudes toward
academic reading. The range of raw scores in these two areas
was from 10 to 40. If a student marked the highest possible
responses (circled the happy Garfield)

for every question, the

raw score was 40 for recreational reading questions and 40 for
academic reading questions.

If the unhappy Garfield was

circled on every question, the raw score was 10 for
recreational reading questions and 10 for academic reading
questions.

The two raw scores were totaled for an overall

reading attitude measure.

The range of scores for the total

(combining recreational and academic)

raw score was from 20 to

80.
The raw scores of the eligible students from both schools
were totaled and averaged.

The results appear in Table 1.
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Table 1
Average Raw Scores for the Reading Attitude Survey

Average Raw Scores

School

Recreational

Academic

Total

A*

(20 students)

32. 60

32. 65

65. 25

B* (20 students)

29.15

29.25

58.40

*School A students receive whole language instruction and
School B students receive basal instruction in reading.
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There were differences in scores.

The group of students

receiving whole language instruction in reading from School A
scored more than 3 points above the group of students
receiving basal instruction in reading from School Bin
attitudes toward both recreational and academic reading.

The

difference in the two schools' total raw scores confirms that
the result of the review of literature is correct.

Students

receiving whole language instruction in reading in first and
second grades have a more positive attitude in reading than
students receiving basal instruction in reading during these
grades.

Percentiles
Table 2 shows the percentile ranks for both groups of
students based on the national sample for second grade for
both subscales and the full scale.
The results shown in Table 2 compare the group scores
with the national sample that was used by McKenna and Kear
(1989) to norm the attitude survey and they can be interpreted
like achievement-test percentile ranks.

The differences

between School A and School Bare even more obvious when shown
in percentiles compared to national norms (Appendix B).

The

results of the survey show that students instructed in reading
with the whole language approach fell into the 66th percentile
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in recreational reading while students instructed in reading
with the basal approach are 21 percentile points lower.

There

is a similar difference in percentiles in the academic and
total reading scores of the survey.
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Table 2
Percentiles for the Reading Attitude Survey

Percentile Scores*

School

Recreational

Academic

Total

A (20 students)

66%

71%

69%

B (20 students)

45%

53%

49%

*Based on the average raw score for each group of students.
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T-Test
In order to interpret and validate results of the
attitude survey, a statistical procedure, the t-test for a
difference between two independent means, was used to
determine whether the performance difference between two
groups of subjects was significant.
To determine whether the t value was significant, the
degrees of freedom (df) were computed (Appendix L).

According

to Bruning and Kintz (1987) and using the minimum values for
the several alpha levels of significance, it was concluded
that the t value of 2.48 is significant beyond the .02 level
(pp.294-295).
This verifies the hypothesis made earlier that second
grade students, taught reading by the whole language approach
in first and second grades will have a more positive attitude
toward reading at the end of their second grade year than
second grade students taught reading by the traditional basal
approach in first and second grades.

Additional Attributes

The statistical differences between Schools A and Bin
the areas of achievement, ethnic origin, and socioeconomic
status are shown in Table 3.
The students in the schools selected for this survey are
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below the district average as a whole in achievement in
reading.

Even though the group of students from School A who

received whole language instruction in reading scored much
higher in the percentile ranking in the reading attitude
survey than the basal group, they were not as high
academically.

It would be normal to assume that if Schools A

and B received the same type of reading instruction, the
opposite would have occurred.

Because the academic

achievement last year in reading was lower in School A than in
School B, a more negative attitude might have been expected.
It would be interesting and appropriate to follow these
students in the next few years to see if the students
receiving whole language instruction in reading increase their
reading achievement scores more significantly than those who
received basal instruction in reading.
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Table 3
Achievement. Ethnic and Socioeconomic Differences in Schools

A and B
Attribute

School A

School B

District

Achievement*

74.0

75.0

81. 0

Percent Minorities

49.8

42.5

33.2

71.0

61.0

45.0

Percent Free and
Reduced Lunch

*Based on the Student Learning Objectives test given to the
students involved in this survey in the Spring of their
first grade year (1990).
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Schools A and B have much higher percentages of minority
students and students on the free and reduced lunch program
· than the district average.

School A is somewhat higher in

both these areas but the same comparison can be made as with
academic achievement.

School A, the school with the higher

minority population and the higher percentage of students on
free and reduced lunch, has the higher score on the attitude
survey.

Limitations
As stated in Chapter 1, the determination of the teaching
methods of each teacher was taken from a teacher survey form
and from judgment determined through professional contact.
The results of the surveys, written and oral, are in
Appendices G, H, I, and J.
The variables of the two schools used in this study were
closely matched, however some diversity is apparent.

In the

scope of all the schools in the chosen district, the two
schools are quite similar.
There is one question in the Elementary Reading Attitude
Survey developed by McKenna

&

Kear (1990) that could create

some inaccuracies in the results of the test.

The question is

number 12 and asks, "How do you feel about doing reading
workbook pages and worksheets?"

(p.632).

Since the students

receiving whole language instruction in reading have not been
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asked to do any reading workbook pages and worksheets, their
answers are judgmental and not based on experience.

CHAPTERS
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
It is believed that a student's attitude is the most
important ingredient for success and it is also believed that
the whole language approach, a newly recognized and popular
instructional method of teaching reading, writing, speaking,
and listening skills, fosters a more positive attitude toward
reading.
There has been very little research reported in the area
of attitudes toward reading held by students taught with the
whole language approach.

One research study reported by

McKenna and Kear (1990) was made available recently and was
used in this study to gain some information on reading
attitudes.

The survey was used to compare the attitudes of

second grade students following two years of reading
instruction using the

basal approach and the whole language

approach.
A total of 144 second grade students in two different
school settings were given the attitude survey.

It was

determined that a total of forty students could be used in
this study based on their reading instruction.

Twenty
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students had been taught reading using the basal approach for
two years and twenty had been taught reading using the whole
language approach for two years.
The research of literature revealed that a positive
attitude toward reading is fostered through whole language
instruction and that there are researchers who are continuing
their research on how whole language affects children's
attitudes and academic success in reading.
It was the purpose of this study to obtain information
through a survey that would substantiate the belief that whole
language instruction in reading fosters a positive feeling
toward reading among children.

Conclusions
As a result of research done on teaching reading using
the basal or whole language approach, it is believed that the
whole language approach can be recommended if a positive
attitude toward reading is the intended result.

This survey

supports this belief and adds some data based on the reading
instruction method.
Students receiving whole language instruction in reading
had a more positive attitude overall.

However, there were

four questions asked in the survey to which the students
taught reading with the basal approach scored higher (See
Appendix K).

They were more enthusiastic about:
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1.

Reading a book for fun at home

2.

Reading during free time

3.

Starting a new book

4.

Using the dictionary

Only one of these questions showed a difference of more
than six points in the raw score.

The students who learned to

read with the basal approach were more enthusiastic about
using a dictionary.
Students taught reading using the whole language approach
had more positive feelings about sixteen of the survey
questions than students taught reading using the basal
approach. The students who learned to read with the whole
language approach were more enthusiastic (more than 6 points
difference in the raw score) about:
1.

Reading a book on a rainy Saturday

2.

Reading a book in school during free time

3.

Getting a book for a present

4.

Reading during summer vacation

5.

Reading instead of playing

6.

Going to a bookstore

7.

Reading in school

8.

Reading their school books

9.

Reading class

10.

The stories in reading class

11.

Reading out loud in class

12.

Taking a reading test
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Recommendations
Two recommendations are made as a result of the findings
in the survey.

The first is to endorse the use of the whole

language approach in order to encourage children in their love
for reading.

The second recommendation based on this study is

to encourage further study to determine the academic
achievement differences when teaching reading using the basal
approach and the whole language approach.
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APPENDIX A
TEACHER QUESTIONNAIRE

1.

What do you use as your main resource material when

instructing reading?
Scott, Foresman Basal ?- - - Literature?- - - - - - - - Combination of both?- - - - - Other?_ _ _ _ _ _ _ _ _ __
2.
Do you think of yourself as a teacher who teaches reading
using a whole language approach?
Why?

3.
If you use the basal reader as your main resource when
teaching reading, do you use the chart, workbook, and other
materials as outlined in the teacher's manual?
If not, how do
you use the basal materials?

APPENDIXB
ELEMENTARY READING ATTITUDE SURVEY

School _ _ _ __

i

1.

Grade_ Name _ _ _ _ _ _ _ _ __

How do you feel when you read a book on a rainy
Saturday?

I
Ii
•9

i
2.

How do you feel when you read a book in school
during free time?

3.

How do you feel about reading for fun at home?

4.

How do you feel about getting a book for a
present?

Please note: Images of Garfield cartoons were redacted throughout appendix B due to copyright concerns.

APPENDIX B (CONTINUED)
The GARFIELD charac!er ls inC1:1rporat•d in lh11 t111 wllh the pennlu1on ol United Feature Syndicate, Inc .. 200 Pan!.
Ava., New York, NY 10166: the character may Ce reprodoc.d only 1n connection with reproduction of the lltS1 in its
entirety !or c!as&room use prior to December 31, 1995, and any O\Mf' ,wproductions or uses without Iha 1XIHM1 pnor
wntten consem cl UFS are prohibited. Note uat this date la subject 10 extension. To de!erm!ne 11 an axten11on is ln
elfeCI, contact Micha.al C. McKenna, Georgia Southam University, or Dennis J. Kear, Wlchlla State University.

How do you feel about spending free time reading?

6.

How do you feel about starting a new book?

7.

How do you feel about reading during summer
vacation?

8.

How do you feel about reading instead of playing?

APPENDIX B (CONTINUED)

How do you feel about going to a bookstore?

1 0. How do you feel about reading different kinds of
books?

11 . How do you feel when the teacher asks you questions
about what you read?

1 2. How do you feel about doing reading workbook
pages and worksheets?

APPENDIX B (CONTINUED)
(
\

!13. How do you feel about reading in school?

l

14. How do you feel about reading your school books?

15. How do you feel about learning from a book?

16. How do you feel when it's time for reading class?

APPENDIX B (CONTINUED)

! 1 7.

i

How do you feel about the stories you read in
reading class?

j
]

!

i

•
~

C

~

18. How do you feel when you read out loud in class?

19. How do you feel about using a dictionary?

20. How do you feel about taking a reading test?

APPENDIX B (CONTINUED)

Elementary Reading Attitude Survey
Scoring sheet
Student name - - - - - - - - - - - - - - - - - - - - - - - - - Teacher - - - - - - - - - - - - - - - - - - - - - - - - - - - Grade - - - - - - - - - - Administration date - - - - - - - - - - -

Scoring guide
4 points
3 points
2 points
1 point

Happiest Garfield
Slightly smiling Garfield
Mildly upset Garfield
Very upset Garfield

Recreational reading

Academic reading
11.

1.
2.
3.

4.
5.

12.
13.
14.
15.

6.

16.

7.
8.
9.

17.
18.
19.
20.

10.

Raw score: _ _

Raw score: _ _

Full scale raw score (Recreational + Academic): - - - - Percentile ranks

Recreational
Academic
Full scale

APPENDIX B (CONTINUED)
APPENDIX
Technical aspects of the Elementary Reading Attitude Survey
The norming project
To create norms for the interpretation of scores, a large-scale study was conducted in late
January, 1989, at which time the survey was administered to 18,138 students in Grades 1-6. A
number of steps were taken to achieve a sample that was sufficiently stratified (i.e., reflective
of the American population) to allow confident generalizations. Children were drawn from 95
school districts in 38 U.S. states. The number of girls exceeded by only 5 the number of boys.
Ethnic distribution of the sample was also close to that of the U.S. population (Statistical abstract of the United States, 1989). The proportion of Blacks (9.5%) was within 3% of the national proportion, while the proportion of Hispanics (6.2%) was within 20/o.
Percentile ranks at each grade for both subscales and the full scale are presented in Table
1. These data can be used to compare individual students' scores with the national sample
and they can be interpreted like achievement-test percentile ranks.

Table 1
Mid-year percentile ranks by grade and scale
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97

6

4

83
79
74
69
63
58
51

95

5

•
3
3
2

'

1
1
1
0
0
0
0
0
0
0

46
39
34
29
24
'9
15
12
10
8

6

4

93
91
87
82
78
73
67
60
54
49
42
36
30
24
20
15
11
8

3
1
1
0

8
7

•

3
2
2
1
1
1

'

0
0
0
0
0
0

6

3
2
1
0
0

0
0

Reliability
Cronbach's alpha, a statistic developed primarily to measure the internal consistency of attitude scales (Cronbach, 1951 ), was calculated at each grade level for both subscales and for the
composite score. These coefficients ranged from .74 to .89 and are presented in Table 2.
It is interesting that with only two exceptions, coefficients were .80 or higher. These were for
the recreational subscale at Grades 1 and 2. It is possible that the stability of young children's
attitudes toward leisure reading grows with their decoding ability and familiarity with reading
as a pastime.

Table 2
Descriptive statistics and Internal consistency measures
Recreational Su!:iscsl•

Academic

Subacale

M

so

SeM

.74

30. 1

6.8

2.7

.18

28.8

5.6

2.5

.80

29.5

5.8

2.4

3,374

28.5

6.'

2,442

27.9

All 18,138

29.5

Scale

(Total)

Alpha

M

so

SeM

Alpha

3.0

.81

61.0

11.4

4.'

.87

6,7

2.9

.81

59.1

11.4

3.9

.88

27.8

6.4

2.8

.81

57.8

10.9

3.8

.88

.83

26.9

6.3

2.6

.83

56.5

11.0

3.6

.89

2.3

.86

25.6

6.0

2.5

.82

54.1

10.8

3.6

.89

6.2

2.2

,87

24.7

5.8

2.5

.8'

52.5

10.6

3.5

.89

5.9

2.5

.82

27.3

6.6

2.7

.83

56.8

11.3

3.7

.89

N

M

SD

SeM

2,518

31.0

5.7

2.9

2

2,974

30.3

5.7

3

3,151

30.0

4

3,679

5

6

Grade

Full

Alpha•

acronb.1.ch'a alpha (Cronbaeh. 1 95 t ).

APPENDIX B (CONTINUED)

Elementary Reading Attitude Survey
Directions for use
The Elementary Reading Attitude Survey provides a quick indication of student attitudes
toward reading. It consists of 20 items and can be administered to an entire classroom in
about 1O minutes. Each item presents a brief, simply-worded statement about reading, followed by four pictures of Garfield. Each pose is designed to depict a different emotional state,
ranging from very positive to very negative.
Administration
Begin by telling students that you wish to find out how they feel about reading. Emphasize
that this is not a test and that there are no "right" answers. Encourage sincerity.

Distribute the survey forms and, if you wish to monitor the attitudes of specific students, ask
them to write their names in the space at the top. Hold up a copy of the survey so that the
students can see the first page. Point to the picture of Garfield at the far left of the first item.
Ask the students to look at this same picture on their own survey form. Discuss with them the
mood Garfield seems to be in (very happy). Then move to the next picture and again discuss
Garfield's mood (this time, a little happy). In the same way, move to the third and fourth pictures and talk about Garfield's moods-a little upset and very upset. It is helpful to point out
the position of Garfield's mouth, especially in the middle two figures.
Explain that together you will read some statements about reading and that the students
should think about how they feel about each statement. They should then circle the picture of
Garfield that is closest to their own feelmgs. (Emphasize that the students should respond
according to their own feelings, not as Garfield might respond!) Read each item aloud slowly
and distinctly; then read it a second time while students are thinking. Be sure to read the item
number and to remind students of page numbers when new pages are reached.
Scoring
To score the survey, count four points for each leftmost (happiest) Garfield circled, three for
each slightly smiling Garfield, two for each mildly upset Garfield, and one point for each very·
upset (rightmost)·Garfield. Three scores for each student can be obtained: the total for the
first 1O items, the total for the second 10, and a composite total. The first half of the survey ,
relates to attitude toward recreational reading; the second half relates to attitude toward academic aspects of reading.
Interpretation
You can interpret scores in two ways. One is to note informally where the score falls in regard
to the four nodes of the scale. A total score of 50, for example, would fall about mid-way on
the scale, between the slightly happy and slightly upset figures, therefore indicating a relatively indifferent overall attitude toward reading. The other approach is more formal. It involves
converting the raw scores into percentile ranks by means of Table 1. Be sure to use the norms
for the right grade level and to note the column headings (Rec = recreational reading, Aca =
academic reading, Tot = total score). If you wish to determine the average percentile rank for
your class, average the raw scores first; then use the table to locate the percentile rank corresponding to the raw score mean. Percentile ranks cannot be averaged directly.
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QUESTIONNAIRE STUDY APPROVAL FORM
Central Washington University
(Comolete in Quadruplicate)

Pleas~ redd the Graduate School policy on questionnaires on the reverse side of this fonn.
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APPENDIXD
Public S c h o o l s - - - - - - - - - -

ELEM ENT ARY SCHOOL
3202 South 12th Street

, Washington 984

-------(206)
• Principal

March 20,

1991

To Whom it May Concern:
.n.nne Kepner has my perm::.ssion to conduct a reading attitude survey
with the second grade stt:de:-its at
Elementary School. The
survey was published in the May, 1990 issue of The Reading Teacher
and should ta:,ce no long=r than 30 minutes per class to administer.
I understand that this has been approved by the Central Washington
University Graduate Scheel and the

Public Schools.

Sincerely
, Principal

Elementary School
WA

- - - - - - - - - - "Building a foundation for the future!"'----------

-

APPENDIX E

March 20. 1991
To Whom It May Concern:
Anne Kepner has my permission to conduct a reacing attitude S1SVey with the second gade
students at .
Elementa-y School. The S1SVey was published in the May, 1990 issue of
The Readng Teacher and should talce no longer than 30 minutes per dass to administer. I
understand that this has been awoved by the Central Washington University Graduate School
and the
Public Schools.

. Principal
Elementa-y School
,WA

APPENDIXF

TACOMA
PUBLIC SCHOOLS
P.O. BOX 135i
Lillian Barna. Superintendent

•

TACOMA. WASHINGTON 98401·1357

•

t2061 5%·1CXXI

Board of Directors: Pat McCarthy, Pres1denr; Eugene Matsusaka, Vice President:
Betty Drost. John Lynn, Debbie Winskill

DEPARTMENT OF PLANNING, RESEARCH AND EVALUATION

May 6, 1991

Ann Kepner
Pt. Defiance Elementary
4330 North Visscher
Tacoma; WA 98407

Dear Ann:
This letter formally acknowledges that your request to conduct
research in the Tacoma Public Schools was approved.

Furthermore,

our requirement to secure parent consent has been waived for your
project, since the research is directly related to instruction
and you are a District employee.
Please feel free to contact me if you have any questions or if I
can be of further assistance.

Good luck with your project.
Sincerely,

.

Robin Munson, Ph.D.

Research Specialist
RGM:cs

- An Equal Opportunity Employer -
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APPENDIXG
FIRST GRADE TEACHERS FROM SCHOOL A

TEACHER QUESTIONNAIRE

1.

What do you use as your main resource material when instructing

reading?
Scott, Foresman Basal ?_ _ __
Literatu re? _ _ ___,x,,.______
Combination of both?_ _ _ __
Other? Use the basal readers as literature - they are placed among all
the trade books that are used in the classroom.
2.

Do you think of yourself as a teacher who teaches reading using a whole

language approach? Yes Why? Integrate reading, writing, listening, and
thinking activities together.

Have taken workshops, classes and have had

training in ways to make learning more meaningful.

3.

If you use the basal reader as your main resource when teaching

reading, do you use the chart, workbook, and other materials as outlined in the
teacher's manual?

If not, how do you use the basal materials?
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APPENDIXH
SECOND GRADE TEACHERS AT SCHOOL A

TEACHER QUESTIONNAIRE

1.

What do you use as your main resource material when instructing

reading?
Scott, Foresman Basal ?_ _ __
Literature?
X
Combination of both?_ _ _ _ __
Other?_ _ _ _ _ _ _ _ _ __
2.

Do you think of yourself as a teacher who teaches reading using a whole

language approach? Yes Why? We approach reading from whole to part.
Immerse children in good literature. Create print rich environments. Integration
of reading/ writing. Meaningful learning experiences.

3.

If you use the basal reader as your main resource when teaching

reading, do you use the chart, workbook, and other materials as outlined in the
teacher's manual?

If not, how do you use the basal materials?
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APPENDIX I
FIRST GRADE TEACHERS AT SCHOOL B

TEACHER QUESTIONNAIRE

1.

What do you use as your main resource material when instructing

reading?
Scott, Foresman Basal ?_ _J.X.>..__
Literature?_ _ _ _ _ _ _ __
Combination of both?

Some additional literature was available in the

classroom for supplemental reading.
Other?_ _ _ _ _ _ _ _ _ __
2.

Do you think of yourself as a teacher who teaches reading using a
whole language approach?

3.

Why?

If you use the basal reader as your main resource when teaching

reading, do you

use the chart, workbook, and other materials as outlined in

the teacher's manual?

Yes

If not, how do you use the basal materials? In

addition to using the basal materials as suggested, the three first grade classes
at School B placed their students into ability groups and tracked them to
different classrooms for an organized reading class. One teacher had two "low"
groups, one had a "middle" and "low" group and the third teacher had all the
"high" children.
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APPENDIX J
SECOND GRADE TEACHERS AT SCHOOL B
TEACHER QUESTIONNAIRE

1.

What do you use as your main resource material when instructing

reading?
Scott, Foresman Basal ? -~X~-Lite ratu re?

---------

Combination of both?- - - - - Other?

-----------

2.

Do you think of yourself as a teacher who teaches reading using a
whole language approach?

3.

Why?

If you use the basal reader as your main resource when teaching

reading, do you use the chart, workbook, and other materials as outlined in the
teacher's manual? Yes

If not, how do you use the basal materials? Teacher

1 tracks her students for reading into 2 ability groups. She uses the workbooks
and the skill lessons as outlined in the teacher's manual. She gives the basal
prepared tests on a regular basis -- quarterly and end-of-book. There was very
little other reading material in the classroom. Teacher 2 divides her children
into four ability groups. They read in the basal at levels ranging from Primer to
2(2). She uses workbooks, quarter tests, and end-of-book tests and follows the
teacher's manual making some changes.
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APPENDIXK
ELEMENTARY READING ATTITUDE SURVEY RESULTS

Raw Score Results for Each Recreational Question by School Survey Groups

Raw Scores by

School

Recreational Questions

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

A

B

How do you feel when you read a book
on a rainy Saturday?

61

52

How do you feel when you read a book
in school during free time?

72

58

How do you feel about reading for
fun at home?

59

63

How do you feel about getting a book
for a present?

75

68

time reading?

56

58

How do you feel about starting a new
book?

75

77

How do you feel about reading during
summer vacation?

60

37

How do you feel about reading instead
of playing?

49

40

How do you feel about going to a
bookstore?

72

63

How do you feel about reading
different kinds of books?

73

6

How do you feel about spending free
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APPENDIX K (Continued)
ELEMENTARY READING ATTITUDE SURVEY RESULTS

Raw Score Results for Each Academic 011estion by School Survey Groups

Raw Scores by
School

Academic Questions

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

A

B

How do you feel when the teacher asks
you questions about what you read?

59

53

How do you feel about doing reading
workbook pages and worksheets?

61

56

How do you feel about reading in
school?

68

61

How do you feel about reading your
school books?

68

57

How do you feel about learning from
a book?

75

72

How do you feel when it's time for
reading class?

65

52

How do you feel about the stories
you read in reading class?

71

58

How do you feel when you read out
loud in class?

62

55

How do you feel about using a
dictionary?

64

71

How do you feel about taking a
reading test?

60

50
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APPENDIXL
The t-Test for a Difference Between Two Independent

Means
School A

School B

Total
Raw Score

Total
Squared

Total
Raw Score

Total
Squared

1,305

86,191

1,168

70,074

Computations used to arrive at the t-test score:

School A 1,3052

1.703,025
20

86,191 - 85,151

School B

1, 1682

1.364,224
20

70,074 - 68,211

85,151.25

1,040

68,211.2

1,863
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APPENDIX L (CONTINUED)

(

Step 1.

1,863 + 1,040

Step 2.

2,903 -

Step 3.

76

X

2,903

[ (20+20) - 2

38]

(i + i = ~ = i)

7.6

20

20

20

10

Step 4.

Square root of 7.6

2.76 (2.7568)

Step 5.

1.168 = 58.4
20

1. 305 = 65. 25
20

Step 6.

65.25 - 58.4

Step 7.

t

6.85

= .6.......8..5. = 2.48 (2.4818)
2.76

Step 8.

(

76.39

df = (n 1 + n 2 ) - 2
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